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INTRODUCTION

Yy

Thd, need for a continuing assessmenc ‘of che progress of educacion in’
Bricish Columbia arises from che great demands which are now being made ¢on
educacxon. To satisfy chese gemands ‘taxpayers are b31ng asked to furnxsh far!
greater resources for the educational fyscem chgn ever bgfore3 and mpch more ifs
being requested. It is becoming.1ncre?si§gl¥4t}ear-thgc the resources requiped

cannot be RFOViqed unless the greatest care is taken in their allocation and’use.

- . 4 . *
.
- 2
= -

4

Por many years, legislators and educators have made decxs;ons which hav
such indicators. The underlying assumprion has begn'chat the quadicy of edu

the educatioftal system. In response to this general concern, “the Dbparcment of -

*

: {
Education established a Joint Committee og,Evaluation in the fall 0£;l9?4 to .ﬁ

adv1se the department oﬁxthe develapment ‘of a long-cerm assessmenc ?han in ’

Bricish Columbla. About the %ame time, a team of researchers from Lhe University

|

of Victoria was retained by the Departmernt to conduct a study in' the Engllsh

Language Acts. This study was subsequently launched ,as a survey o The status

‘of the Language Arts and as a pilot for future assessmeat progrdmmes.

- il




Purpose of Adsessment )
o UL

‘lc has been recognized chac- for an assessment to be mexlmally effective,

3
it is‘neceesary -that it be designed to assess the real needs in the province.

.
» a " - a

- . ~
‘A. . I > . » » !

The infermetio from the assessment will be used to provide the public

"

apd educators with a@ better understanding of the stQEngths-;nd-weaknesses of
the pub11e school system. Ic is intended that the information resulting from

the Language\§ssessment will Ef ueed in the development of curricula at~both
the prov1ncia1 and local levels. The results should also indlcate directions
for teacher educatioa and professional development. In-addition, ir is ex-
pected that educational research questions will be ra1$ed and priorities for'~

resource allocation indxcated. Sincé many assessment activities are being .

a %

attempted for;the first time, an additional purpose of the Language Assessment

is to contribute to the improvement of fpture assessments.

&

.
ST
- Components of- Asgessment

* The followfng three components of ah assessment programme were identi—

fied by the Joxnt Com?ittee on Evaluatlon for the survey: .

- L3 . B

e

"Goals Assessment - uesigned to identify and appraise the desired
leatning outcomes of the Engldsh Language Arts. Goals extaﬁt in
the fie;d were adopted and/or adapted by the Survey Team and new

goals wete developed by team members and, teacher consultants.

! L
Outtomes Assegsment - designed to survey studsnt knowledge and

skillls-as related to the desired learning outcomos. Tests in Reading
. -
at/ the Grade/Yéar 4 level and Written Composition at,the Grade/Year
+ Bland 12 level were devcchped by the Survey Team.ind the teacher

'J A

c nsa‘ltante. . . . 3
. <

1screpan0y‘Analyeas - designed to‘tdentxf; the difference be-
ween the desired outcomes and the degree to whxch ‘they are
being met by pupils. This analyeis widl include an examination of
methodologres and instructloual materials being employed While

digscrepancies between };o'als and perfotiuance may be caused by

b L4
. -
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" the Language Arts. K

pared: Reading, Oral Gommunicagion, Written Langﬁage and Literature.. .

. ! . Q\E; .
various factors such as studeht and community variabl¥s, the

!‘ {
assessment will focus on the relationship bétween teaching goals

and teaching approaches, .,
. . )

' : < "
This yeport deals with the results of the Goals Assessment of

:

Organization of the Eng;ishfLLnggagg_Arts Assessment

" In the first phase of the Assessment, which was copducted during Hay'

and Jure of 11975, teacbdrq and s¢hool tru;tees were asked to describe the
dESisible learning outcomes of the-English Language Arts. In addition, '

teachérs were asked to describe existing methods and materials being em-
ployed in their claserOm Quesrionnaires were prepared for this phase of

" the assessment and were ‘directed at gpachers of Kindergarten and grades 1,

4, 7, 8, 11 and 12.- Eon gfadee 1. § and 7 four questionnaires were pre-
Separate questionnaires were prepared for kindergarten and secondary Englieh )
A questionnaire was also prepared and mailed to every school trustee in the
province. The goals statements in the gxusteea Questionnaire were adapted
from the teacher questiomnaire to ensure clarity of, meaning Development of
the questionnaires,proceeded through seyeral.Stageb. After ‘the reﬁearch ream
had formulated.the overall designland ¢onceptual framework for:the survey,
individual members prepared drafts of queStionnairee in their own- area ¢f
expertise. These drafts were reviewed by the - .entire team and rewritten. A
subsequent draft was examined by the management committee and a.review commit—
tee comprised of academics ancl teachers in the fiela At this time also, ™
pilot study using the Jinstrumgnts.was conducted ia the Sooke School District. .
" In addi;ion members of the Technical Advisory Committee made suggestions for
change. Al information from the above’ sgurces was used in,the final draft of
the quaétioi -

-

naire. . . ) .

- * )
. L ] -
. .

In the second phase of the study, conducted_in'January,‘1976,-pupiL

. X . .
performance in.selected areas of.the Language Arts programme was ascessed.

The areas chosen were Reading at Grade/Year 4 and Written gxpression‘at




at Grade/Year 8 and 12:

-
L)

Results from the first and second phases will be combined to identify
dLacrepancies-peCWeen the desired outgomes in'Reading and Wriccen Composition
and the level of pupil performance. Many factors may affect punil perﬁormance.
One of che.mosc importanc,of_cheﬁe %? che‘nature of the student. - In- .
formation on methods’ and maceriala-provided by Eﬁe teachers will be used in
an effor co identify some of‘che reasons why any discrepancies exist. In
areas other than.reading and written composition, omly the relationship be-

. tween desired outcomee and instructional practice will be’examined.

*

: \ . .
. The following is a breakdown of the Quescionnaires sent and returned

by grade.
-

L3

. ’ »
Number sent Returned Complete % Complection

* Kindergarten 765 ‘ 663 : ey
\ . ’

Grade 1° :a 2016 - 1756 862
Grade 3 . 2010 L 1695 Loeug
Grade 7 2609 11767 T esx
Grade 8 o 936 . 810 ' 87%
Grade 11 - 'Y 350 : 88% .
Grade 12 = . 305 - 274 90%

TOTAL : 9038

The entir populaciOn of kindergarten teachers was mailed the kindergarten
quescionnaire‘ Similarly all teachers of English 8, 11 ‘and 12 were mailed *the
.secondary gquestionnaires. A sanpling approach was.used at. grades 1, 3or?

50 that each teaﬁ::; who was ;eachinﬁ language arts was asked to respond to

e

only one ' of the £ elementary gquestionnaires.

Pt

The relatively low return rate at \the grade 7 level car be explained by
B the fact chat many grade 7 teachers spe ialized ih teaching certain courses
with the exclusiOn of others. Hence, many grade 7 ceachers who were matled &

" ¥ the grade 7 questionnaires e_noc, in fact, tedchers of language arts.

T “ .
f’ Ty > 3. .

,Jg“ “:;T

s




(

The entire population.of 506 trusteES'in the province was mailed a
. qeestionnaire designeﬁ to obtaib information describing the different desirable
- goalszof a language arts programme. as perceived by the public.. A total of 228
..- questionnaires or, 46% were returned‘complete. Sihce a.non—responSe'bias check
~~was not performed, ic.should be noted rbat it ig difficult &0 determine whether
the 46% sample is representative or all c}u3=;Zg_ Hence, these'r;sblrs should

be treated with a degree of cdution. . : f', . ﬂb “

.'The'reader of this reporr shobld also be aware of some pf the limitacions
of a survey such as'the preaeﬁt The,questionnaire fqrmar for gatbering in-,
formation, although widely used has certain ‘weaknesses® irst, the informatiOn'~
rd’which individuals respond is limLted by virtue of the optimun size of the ©
questiOnnaire, .the nature and format of questions and the knowledge of 1its de—
velopexrs. In the case of this survey, questionnaires were made as comprehen-"
sive as possible in view of information from the pilot study Information fﬁr
inclusiOn was sought from’ ,all relevant sources including teachers. Write-in
responses ‘wert also encburaged, Second,-accuraey of responaes cannot be de}?

_ termined without some proéedure‘for indepeodent checks of the informatiop For
the English/Languligé Arts Survey, the importance of acdéurate information was
stregsed and this along with thé szvision of respondent anonymity was coﬂ-
sidered to‘'provide for reliability. dhird, statements and-questions may be
differently interpreted by respondents. In an attempt t® remove this variable,‘
the questions ip this. survey were piloted and critiqued te eliminate problems :

Al

of interpretation. - . ) .

v
n

While it 18 accepted that a questionnaire may provide data with limited
reliability, all possible*me?ns to ensure reliability have been taken in this

. survey . .

L

REPORT ON GOALS ;l

-

a. Nature ard Purpose

-

" This report presents the results from the first phase of the Language
. Assessment’, specifically the goals of the geveral areas of the Language Ares/
Englieh programme are examined. Thede learning outcomes ﬁfre congldered Jdn

* -
.
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N . ‘ } AN
respect to scope and priority by the teachers and trustee respondents Eor each /

of the areas of the Language Arts as noted earlier. Summary data are presented

and discussed. These data reveal the respondents’ perceptiqns of the nature and

.

relative impoftance of instructional goals in th Language Artlengiish pro-

//gfamme R-12. . y ) !

b. Source of Data and Presentation of Findings

.

. Learning outcomes in the several areas of the English Languagk Arts were
idehtified from among the following sources' currichlum guides for the provincesa
of Canada, research SLd literature in the field, including the Instedetional .
Objectives Exchange and the Hational Assesghent of Educational Progress, and the
research and conceptuvalization of members of fhe research fﬁam Within each
T area several major skill categories were identified along with a number of sub-

i

* skills comprising each skill category ) ’

Members gg the researth team with' eXxpertise in 2 particular area of the
(’Language Artlenglish program asgsumed the re3ponsibility of making an inictial
selection‘and organization of skills. Following'this’ conceptualization of
instructional'goals in each area, an internal review was conducted by the re-
search team to allow input from other team meggers. The next stage was the
‘preparation of a drafr questionnaire apd a nilot study in. the Sacke School
Districe uheregteacher opinions on the.go&ls was sought. At thls time also,
academics from other B.C. Universities provided reactjﬁs to the statefents.
Theag review activities rEsulted in, the statement of goals used in the qvestion-

"‘ . .

- nraire. | s b \
" * . - > '
i v " ‘ - F s
[

The teachers examined the subskills in Light of their future or antici-

]

-pated pregrams. Trustees reacted to -3 list of the same Ekilld stated in less *
. ~detailed teérms. The context of-the reSponse was set as the period when..."(the'
I,student) is completing Grade -7 and would be about ;2 or 13 yvears of age.* In '
" addition resgondents were‘asked to respond'.].in terms of the -knowledge,- Skills
"and attitudes that are needed by these students in ‘order to further their in- !
dividual development and contribute tQ society in gemeral," ‘Responses to the

.“
staquehts of learning outcomes vere made using the following scale

-V‘ Oa
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Essential .

.Impoftant

0f Moderate Importance

Of Little Importance - . &

Of No Importance

’ { Means valuesl are presented as an indication of the central tendency
of kesponse to, each skiIl category and the subskills within each categ:ry. ,
For example, a mean value of 1.7 indicates general agreement that the skill

ranka\berween'"Esséntial" and "Imporrant™ as a learning outcome. In some
cases, percen;ago Figures of those réépondingﬁto each valuetare given when
this way help explain tha teachers' responses. The discussion which follows
each dable describes the data which has been presented. After the presenta-,
tipn af the data the Eindings are summarized, conclusions drawn and impIli-
vations presedted
r.." 1~ -
e, The?Total CUrriculum and the Individual Chapters

x ” . u . b

Aunhorities in the Eield of Language Arts instruction generally favor

2
,an integrated:vﬂao of thé'Language Arts Curriculum. - The .writers of this
Teport agree with this view. This view holds that the seperate aspects of

language modes examined in each questionhaire are n‘t, in fact, used or .taught

" N seperab%ly in the classroom. . They are, rather, generally used and developed

. 8ogether Eor the purRose of enhancing comminication and enabling skill develop-

. ‘hent in one area to reinforce growth in another area. While this position is ’

L}
- “»

las a rule of thumb, where the difference between two means is 2

or greatery this difference is statistically significant (p<.05).
-- (Bagéd on conservatdve assumpt ions that sample size = 300 'and standard
" deviation = 1.2). . 4

* . 4

*

7Smith E., Goodman, K., an redith, R.,, Language and Thinkdng in the
Elementary’ School, #oronto:d Holt, Rinehart & Uinston, Inc. 19702 ..

- -
-
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L

N .

heid to be che OnE‘mast nﬁarly reflecting the\nature, function and deve10p-‘
ment of Language, it i; not an-appropriate basis‘for a report on the goals of .
instruction in the discipline.  In crder to fully examine learning goals in .
each aspect of the Language Arts, the total 1ntegrated cm—.ncumm has been .
analyzed 1nto its major components representing both the receptrve and ex= ,
pressive language modes uf Listening and Reading and of Speaking and wrxti/g
- as well as the content fields of Kindergarten Language'Arts, Elﬂmentary Liter-
atute and Secondary Enng%hfLanguage Arts Seperate sectiops of the Present

' report therefore, are devoted to the goals of instruction in each of these

areas, The reader is asked to view each of these sect ions as part of,a -whole,

hk‘“ehatgzeing the Jintegraced Language Artstnglish curriculum practised in most
clas3rooms : -

*

.
L ~
Y

A furcher point- relates to the source™and nature ¢f the learning goals
presented. There are basically two sources ¢f learning goals which may be
tapped for information on 1n5tructional,goals. The .firse of theﬁe, and the\
one used in this repart, is the direct statement of,objectfves.from the teacher.
These are goals fhich the teaéhé} can identify in 5 list or.articulate when
qderied abo{iﬁ?ﬂs or her object%yes The second, whigh will be reported in
thé Diserepancy Analysis portion of the survey, is the teacher's tot 1l in-
structional program including methodology and instructioal materials. . There
is an implicit set- of goals, which'uhderlie the qlassroom program thac the
teachér is sometimes norL aware of on a cons@ious level. ~Fhe present‘report
focuaes only.on the first of these two types; the second will be incorporated
into the discrepancy analyais phase of the-qesessment._ The readerx ié asked to
view'the goals as only part of the total picture, more’specifically. part of
the- tDtal 1dea1 picture, in that*a manr part of this report deals with teachers*

vikws ef an 1deal Language Arts/English curriculum razher than the existlﬁg/bne

L}

bl

" '

d: Organization of the Repart »
p ~ )

L3
A » . .

This report is divided into seven chapters. Chapser,l presents the{find- i
ings relaced to, the general goals of the Language Artstnglish program. Ch#pter

2 presents the findings with respect to the goals of Ki‘dergarten banguage Arts,

while Chapter ?—reports of Secondary English goajs. Chapters 3 chrough 6 reporc:
y Reading, Writing, Ljéerature

+ - L}

consecutively on instructioai goals for Element

and Oral Communication.

¥




CHAPTER.

*

¥

cENERAL GOALS OF THE LANGUAGE. ARTS -

.
* o . o

+

*
*

23 nol:ed "in the introduction, each questionnaite booklet was designed
.to solicit detailed information about one aspect of the Language Axts Curticu-
lym. Tt was recognized early in the Sl:udy that in 2dditien.to the collectton
of data of a specific nature, it would be desirable to obtain a gemeral overview -
ogubpw teachers and{schpol trustees perceived the relative impo}tance of each .
\majot component of the Language Atts Curriculum. The major‘comPOnents;were de-
. - <

fined as follows:

Il

. .. .

SPE&KING \‘ ] T ’ - L B

1Y
’
Use apptopriate voice and speech skills. Spéak witﬁL?luency and .precision.
e Ad?reciate the relationship between speaking and l#tening. Understand, the
ects of and use a variety of techniques in orai,commﬁnication.

. -
ok
#

* 3

LISTENING_ - ‘ o -

td
L " Tt

Comprehend fully and accurately in-all listening %ehaviouve. FEvaluate what
- 1s heard. Appreciate and enjoy listening experientes. v

I3

WRITTEN COMPOSITION .

Use wrictten language Eluently'and effectively, .Exhibic:skill in the use of
various kinds of writing (narra:ive, descriptive, expository) fot virious pur-’
poses, and in structyre and unity.- Show concerd Ed? appropriate use of the

" mechanices of“hriting such as handwriting, spelling and ﬁunotuation.(-

. )

.

READING

Cdmprehend and evaluate ideas, apply skills and techniques appropriate to the
materials, locate and use information efficieggix ‘attack new words.

P

LITERATURE .
Demonstrate a wide familiarity with, and undérstanding of; *the best in liter-
ature of ail types. Make useful associations %etween literature and the world
ss it 1s experienced. .

‘r
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a

SCHOOL TRUSTEES' RESULTS

.

School trustees‘were asked to rank the above goal areas "in order of

their importaﬁ(; in aduIt 11£&8." Each trustee was asked to use the number 1.

for the area viewed as "most important ¢ 2 ¥or the next in importance and so

on to 5, which was defined as "jeast importén?f.~
» LIS .

In Tableal ~1, the mean score’ is presented These_goalé are ordered in .,

W

terms of the meah score for edch item.’ .

) ‘ o ¥ o

TABLE 1-1 S~

Ranking of ﬁeneral Goals by Trusteés )

(n=228) . Mean Values - \\\n

** Goal ' ;7 Mean Rank1
1. Speaking ' ) " 2.1
2. Reading : 2.2
C3. Listen}ng ) . 2.5

4. Writing- - - 3.1

5. Literature ) 4.7

“‘ *
(Pessible range: "1 = most important 5" = least,impoktant)

-
-+ Y L]
L]

Discussion:

. 4s can be Seen in Tablell-l, trustees as a group ranked speaking and
reading siills significantly higie® than'listening, writing and lit%tature
in terms ©f their relative importance .in adult life. ©of the five areas, ’
Literature was tonsidered by far to pe least important. (The diffarence in’
means .between reading and\sp;aking iz not signifttant.)

L ) ) . .

This pattern was also reflected in®the statements supplied-by the 60
school trustees who ciosa :6 comment on the general goals.. Although con~

siderable stress was, placed on the {nter-relafed nature of all.language skills,

there was a markedlyigreater concern over the importance of speaking and listen-

ing skills in tommunitating with ijers as compared with other language functions.

v . -
llf the difference between mgans is .3 or grepter, chere is at least a 95%
chance thet this is-a true difference and not due to 2 random aet of fluctuations.




Q
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Soge trustees noted that 'there appeared to be a difference between
the'ﬂgg;side world and the "world of school” in tertis of how language was
used. Where schools tended tO stress the academic uée of language, it was

suggasted that in wiew of the various persuasive techniques used in the mass

‘media, greater atténtion ought to be placed on the 1ﬁhividua1's ability to
~ - .

appraise language techniques critically.

- *

N
%
2 -

There was general recognition améng the 60 trustees who provided comments,-~
that pupils differ widely in tﬁeir abilities and interests. Literature Was
mentioned in this contexg.several times and there was general stport of an
approach to literature that avoided stress, epe?unqged enjoymen? and éllowed

¢

considerable choice of material.
, o
o .

A number of comments from the trustees revealed a feeling ithat instruct;on

in grammar was being de-~ emphasised to the detr éh: of the pupi d verbal facility

in all_ modes of expression.

-
.

' N
Speaking and Reading skille both were deemed ®f greatest importance among
the general langeége goals in the view of the trustees. .

L4

TEACHER RESULTS

- bt -
1y

Teachers at each of{xhe grade levels surveyed were asked to indicate the
relative importance 5? gach, of the five areas of the language arts at the res-
pective gnade levels. TFor example, all grade 1 teachers of language arts who

.were surveyed were'asked to indicate ‘the }elativetimportance of the five com~

. ponents of language arts in terms of the emphasis that should be placed upon

them in a grade l programme. ’ . . .

The method of paired'comparisonsl was used in this section where sequential
pairs of’language arts areas were presented to each respondent who was asked to

select in.each case the more important of.the two.

/

lsee W.S. Torgerson, Theory and Methods of Scallng. New Yerk; John Wiley & Sops, 1960

L
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, ' Table_1-~2
, Relative Impoftance of Each Area Qf the

 KEY English Language Arts. . .
R: Reading - - '
5: Speaking ) - Trus teesl I‘I‘rustees yere asked~ to
Lis: Listening - rank the five goal
WigWriting . : . areas in terms of .
F LierLiterature . . «their importance in

! aduelt life.

Te;achers2

Grade 12 . Grade 11

'2Teachere ranked th
five goals in t_e}vlﬁ_
of the emphasis 3i-
that each’ should

receive ar the

"_\;espéetive\ grade
. levels , 1
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-

‘precede skill development in other modes of language.l

INTERPRETATIONS -AND INPLICATIONS

Table 1-2 summarizes the pattern of responses. Each circle in the table

is'dbvided‘@ccording to the relative emphasis assigned to each of:;he five

areas by teachers and trustees. -

From Tehle 1-2 an iﬁterestingrand predictable pattern is evident in
reviewing the relative emphasis placed on Reading and Writing as cpposed
to Speakﬁng and Listening. In kindergarten the oral communication skills,
are viewed as the fpst important skill areas 4n the curriculum and - REading
" and wrlting as least important. This patte&rn undergoes a gradual and
understandable shifc to the point in Crade 12 where the ranking is reversed
Teacherq responses appear to reflect the changing use of language modes
over the school years. Oral® languagé is used and emphasized more in

elementary grades and written language more in senior grades.

These views, while representative of current attitudes, suggést chat
teachers in‘the higher grades may not be fully convinced of the research

evidence which shows that oral language skill- development should continually

.~ R ] t

E
- F .

Ligerature, while receiving some scress ;t the kindergarten level, is
ranked least in importance in'grades 1, 3 and"7. It appears that secondary
teachers, on the other hand, feel that Literature ought to receive more em—
phasis to the eftent where it is viewed as being more important than Speaking
anc Listening in grades 11 and 12. It should bg noted that all teachers at
the grade K—T-level regponded tg questions on.genérel goals while only English

teachers answered ‘the questionna{res in grages '8, 11 and 12,

-~
.

*

Trustees, as a group, felt that speaking,'reading and listéning skills
are most'important, followed by writing. The area of literature was ranked

Ll .
. .
¥ * 5

lLoban, W., The Language of Elementary School dhildren, National Council
of' Teachers of English, 1963, Research Report No. 1 .

4
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lowest of the five by the trustees, thaugh it received strong support from

secondary teachers. These responses iIdicate ‘a need for continuing discussion

specially at the secondary level between

and clarification of langifage goals, e
f .

the profession and the public. . .




"CHAPTER .2

o/

ELEMENTARY .  LANGUAGE ARTS: KINDERGARTEN

-

L
H

L
i
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~wirh others. ( . .

-~
' { ’

-

fhe area of Kindergarten Language Arts was divided inro ten general
purposes, eighr goals, six categories of Specific skills with several
subskilla “in each category. In general thesgnpurposes, goals and categonmes
of skills seemed nighly acceptable to teachers. K -
) .

. . o
In respect to the general purposes of the Kindergarten Language Ares

‘the majority of respondents b ived thatthe affective outcomes of Kindergarten

are of major importance as ake idgntification and correction of learning dis-

-

abiliries ‘along with the development of language 'skills: '

r
L] - B . - v

All of the general goals of Ehe program wére judged to be at least
"Important"” with the most highly rated item being the ability to &ommunicate

< . . ot
=~

The learning outcomes category chussing on attitudes, appreciations
and understandings was very highly rated by reapondgnts, being considered .
"Essential” or "Important” by a majority of the teachers as were the categories
dealing with' listening and speaking skills, auditor{ and visual perception and.
notor skills., In general, the simpler. more basic subskills ia each category
were rated more highly than The more complex skills. .

There was a general concern, expressed in teacher comments; for what
waa thought to be an-increased tendency in Kindergarten classes to conduct
a watered-down Grade l formal program. TeacheXs hnped th%s trend would not_

be continued or accelerated.
- &,




ER

PAFullToxt Provided by ERIC

ORGANIZATION OF THE CHAPTER

‘v . . .

The report has been organized arOund six main headtngs.. Part A deals A
with general reasons for inclﬁding Kindergaften in the school system. PartlB ‘
is concerned with the General Goals of the Kindergarten Language Arts Programme
and Part C deals with Léarning Outc?mes and Sub-ski%ls of the ideal Kindergarten
Vanguage Arts Programme. Part D presents a comparisbn of the purposes and de—a
sireq learning outcomes in Kindergatten, Part E contains the.summary and con-
clusions and the last section, Part F, presents the 1nterptetations and *mpli-
cat1ons of qgg chapter. . . .

in:&he tables which follow, the mean values are presented as an indicat}oﬁ’
of the central tendency of respoise f{éﬁ the 664 teachers who participated in the
survey. '?hey have been arranged in the érder of the priority assigned to them byn

v 2 4

the respondents. ’ L
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A GENERAL_BEASONS FOR INCLUDING KINDERGARTEN IN THE SCHOOJi SYSTEH

\ ¥ 7

‘\‘ﬁ N . . -
) P Y

Table 2-1  Mean Valueé >0 S ke

-
3

General ReeSOns for lncluding Kindergarten jn thé SbhOOI System

-

' + . f n,

L

a. To develop a positive self-concept to fﬁcrease the
probability of reading success. 2

¢
“

b. To make the transition from home \to school less rragmatfc-'°
- % & _— .
c. To provide for an' early observation period o diagnoseeand
correct learning problems :

d. To provide a foundation for the Language Arts . S 2 "

" To coﬁpensate for a deprived environment

_ £, To improve “the chances of success in thewprimary grades'

A o -
.

g . To provide educ&:ional instruction for childreg Who hature
. early . . ) AR

[ . ‘
h. To make)an early %;fort to involve parents in the educational
gystem -

1. To decrease the learning burden E@ Gr. I by assuming some-of
.2 the content usually assigned to-that grade o .

P
€ i 4 Toe *

3
j. 7To provide for a longer time in school in order to,ﬁmater the
increasing numogr of skills and body of knowledge‘gequired

r hd [ . w .
% 1, Esgsential 2. Important 3. Hoderate Imporﬁanoe;,é..‘iittle Importance
5, No Importance . - AP R ‘

. 0- .y Lo
* Discussion . e C A .,

- - T -~ A

" The data show that the majority of Kindergarten teechera Eélb'thae the a!~
fective outcomks of the Kindergarten experience were of major importan (a),
QH}, (e). The early identification end correction of learntﬁg disabiﬁ?e
coupled with the development of fhnguage §k1113, also held H{Eh priori;y (c),
(d}. There eppeared:to be greater concern,iathhe compedkatory Ednction “of

tieg,

' the kindergarten for the child Erom‘a deprived environment than fbraﬁhe pro=¥

vigion of intellectuel stimulation for the &ble child. CommenﬁSArevealed that
PAbieiianitd

the respondents deplored the pressures to provide advanced instruct*gn through .,_~

the transfer of children to Grade I sttuations.

-
L]
-

Q
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Attitudes toward parent involvement in thé‘educaﬁi&nal process were
mixed with 63% of the respondents attaching?”Important™ ar "Of Moderate’

lmpétance" to this purpose. While 16% felt that it is "Essential", E?f"f//’ﬁ\
of the teachers responded that it was of "Little" or "No lmportance".
K .

* .
Opinions were clearly against the Suggestiqg'fhav more content should
be taught earlier. 1n sach of the last two caté%orfes, ltems (1) and (3}, .'

617 of the teachers felt that the presentation and mastery Bf knowleﬁge and
skills was of ““Little" or "No lmportance” in the Kindegrgarten. Between 21%

and 26% ascribed only "Moderate }mportance“ to these outcemes.
-~
™~

?
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B. GENERAL GUALS OF THE KINDERGARTEN LANGUAGE ARTS PROGRAMME

-

Y

‘ Table 2-2 Mean Values

‘ -
qigeral Gogls of the Kinaergartep Language Arts -
i . ¥ N

*

.

To develop the ability to. communicate with others; express
ideas . t
To use language as a social tool, i.e. to talk freély and
¢asily, listen to others, etc. .. ’

’
.To develop fluency and’ naturalness of expression

To express ideas in én or%aniZed fashion ' \;“‘J//‘

To*develop the abilily to name, dggcribe and classify
‘objects common in the environment '

To form habits of correct uéage

To develop the ability to speak discinicly in a pleasant
i~ ]

voice(yith good control of volume and tone

-
¢

" K
To learn about the language, e.g. a system of sounds that
conveys meaning only in words and sentences, etc.

1l

t

Discussion: ™

A high pfrcentage (98) of the geachér% gave first.priority ta the development
of the abilfty to communicate rating this item as "Essential” (81%) or "Important"
(1725: The second priority (b), To use language as a social #ool yas regarded as‘-
"Essential" or "Iﬁpo;tant“ by 95% of the teachers responding to the questionnaire.
Fluency and naturalness of expression, the third priority (c), was also rated
generally in }h; “"Essencial” category {53%). Only 7% of the respondents considered
this outcome of "Moderace” or "No Importandg'. { ) i
. . .

" *The least outcom; lisced was "to learn about the language system'. The responses
to this outcome produced an almost perfect 'normal' chg;e. It appeared that the
teachers were more concerned with the global goals of language development than
with the individual or contributing goals.® However, all of the goals, with the

. exception of ttem (h), were judged to be wichin

”

the "Important" or "Essential" range.
*




&

- « -

LEARNING OUTCOMES AND SUB-SKILLS IN THE [DEAL KINDERGARTEN LANGUAGE ARTS .
PROGRAMME * L .

.

0
1

-

Table 2-3 Mean Values .
Attitudes, Appreciations, & Understandings

I3
-

A\positive concept of self and ofhers

_ A desire ‘to learn

An inteérest in books .
An.appreciation of tories and poetry

The understanding that wWriting represents speaking

- An l;nﬂeratandihg.of the ¢onventions-of .the -language, e.g_,,' .
sentence structure, left to right progression

Ll

~

Piscussion: - .

*

*  With the excaption of Item (£), all of these outcomes were rated as

"Essential” and "quortant" by between 80% and 98% of the tespondents. Even

this exception to the trend was viewed as of "Moderate Impqrtance” to "Essential"
. )

by 91% of the teachers. .
. ’ AL . » )
It was evident.that the teachers in B.C. Kindergartens were concerned with

Ll

the development of positive attitudes towards learning and with increasing ap-

preciations and undersctandings :Elated to the fundamental aspects of the Languagé

Arcts at thac level. . ,

-
3

[€)
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_ Table 2-4 Mean Values
S Lisl:en'tng Skills

-

I3

i

. .

a. The-ability to give attention to what is said

- .. e gy .J. .
b, The abilify td follow ‘oral dir’gctions T
. . . . " ]
v: J Tk ’

& o, The a‘b_{.lity to listen cgurteously . -

‘d. . The ab\ility to listen to gain-infarmation
. * N -
k'\

Dfscussion:,

.o

.Listening sub-skills were highly endorsed by most of the teéchers, being
rated "Essential" in ‘the m‘ority of responses to each item.

> ? ' . N\

N +

These data reveal that teachers perceived the ,importaf-nce' of developing e

the abilityi to attend, to listep .to others, and to follow oral directiens.




Tablg 2-5 Mean Values
. . -Speaking Skills

? . *

- ., AL

-
{+a. Possess an adequate vocabulary to communicate his/her
- thoughts to others ~ -

. P . .
. The abi.li.}:y to speak in sentenéeé' :
D /’ "
. . The ability to:retell a story in séquence C
S -
“F 4. The ability to speak distinctly and expressively with
few instances of immature speech -

a -
-

T D:L'scussion:

L] h '
While ‘61% of the respondents felt that having an adequate vocabulary

was "Essential", this item was rated \_aé‘/”;niqﬁ‘;,tant“ by 34% of the teachers
accounting for 95% Q’f‘ the respomses., Less thah 2% thought that sub-skills

(b) and ‘(c) were of "Little" or "No Importanéé." Imnatore speech at this level

y - )
did not seem to be a concerns.for 4% of “e,.respondents. .=

. -
-
+

bl

Although Spealing Skills were rated highly, they did ndt appear to assume
the i.mhcmfaf{ce of Tstening Skj_.ll-?’except' in the general sense of beingeipar't -

of the comunicatio

process.

+
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Mean Values
Auditory Perception Skills

-

Auditory perception of sound

Auditory memory of sound

Auditory discrimination of speech sounds, e.g.*injtial
consonants ' Eal '

Auditory perception of: rhyme

Discussion:

. . "
[ >

The ability to perceive sound was rated “Essential" or "Important'T by a

total of 95% of the respéndents. Similér ratings were given to sub-skills -
and {c) by 80% of the teachers: Few

(¢), and €d) "Of Little Imﬁortance".? ‘2 i /

r than 2% rated any of the sub-skills (b),

" ' { -

.

The responses in the area of Au«{igjory Ferception appeared to be ‘closely
linked to the impotrtance attached to L;{stening and Speaking Skii'lg in that
none of the sub-skills whs considereﬁ%ﬁhimportant.v-

-




=

. . Tible 2-7 Mean Vdlue
- Visual Perception Skills

Visual perbeption of shape, si}a, golour
Visual memory of form K .,

Visual discriminatioen of upper and ‘lower case letpérs.

w

Alphabet skills (recognition of the letters)

*
LY

Discussf\n:

The broad sub-skills listed in Item (a) received a high rating frf)m 96%
of the teachers. The values dx;opped sharply for the other sub-skills with
from between -37% to 43% of the opinion that items {c) and (d) were of "Moderate",
?hittle", or "No Importance". The respondents appeared to be of the opinion that
the ideal programme need not include as much emphas}s on activities dealing
with the discrimination or naming of the letters as upon the more gene.rflized

aspects of visual.skills. ' -
e * '




1
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i

1

Table 2-8 Mean Values
. Motor Skills

Grosgs motor skills, e, g running, ékipping, throwing,
balancirg N ’ ’ ‘
P . .
Hand-eye co~ordination, e.g. cuttﬂng along a ling
|
i

Dominant handednes$s established

i

Ability-to follow a line of prin;&ng from left & right -
{

Ability to print own name and a\ﬁgw common Words

. —

Discussion:

-

N
These five motor skills were rated "Essential" or "Important" by 792 of the
respondents. Sub-skill (a) was thought to be "Esgential™ or “ImPortant“ by 53%
and 40% respectively. The ratihg of: Items (d) and (e), the abifity to follow a

line of print, and to print his/her nT:e and othersaaords, were noted “Essential”
r "Important™ to 71% and 63% of the

eachers who responded to the items.
The gross motor skills and those which are used frequently in the programme
of the Kindergarten yere regarded highly The more complex gkills related to

- the more formal programme of the Language Arts were not thought to bq Qs important.

-




D. COMPARISON OF PURPOSES AND OUTCQHES

L}
Although the outcomes proposed in the ideal programme are not identical

with those in the other ;wb lists, there is some value in examining character-
istic responses. An attempt has been made to compare one reason for including
., Kindergarten in the school system with related sub-skills of the ideal Language

JArts Programme. .

.
r

. Table 2-9 Mean Values

Comparison of Purposes for Kindergé}ten and H%Sired Learning Qutcowmes.

L
- ! [

To decrease the learning burde; of Grade 1
threugh assuming responsibility for some of
Kindergarten .the content usually assigned to that grade.

Purbose of

Outcomes of The child should have:
the Ideal
Kindergarten a. Thé understanding that writing represents
Language Afts speaking. N
Programme
The ability to listen to gain information.

The ability to retell a story in sequence.

Audi ory-discriminatién of speech sodnds.

Auditory perception of rhyme.

4
Vigual discrimination of létters. .

h .
¥
e

Aiphgbet skikls (recogn@?TU# of the letters).
Hand-eye co-ordination. .

The ability to follow a line of printing. .

The ability to print his/her own' name and a
few common words. R\\\‘

ERI
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"Essential” or “Important.” There are’ two bossible erpla tions for this dis-t
crepancy. Firsg, the Kindergarten teachers might have interpreted:- "decreasing
the lha&hing burden at the Grade 1 level" as implying tKat formal reading should
begin ‘in Kindergarten. Another hypothesis might be that the sub-skills listed .
are already parr of the unstated Kindergarten curriculum and therefore are not
viewed as "content ﬁSually assigne§ to Grade 1." Yet these skills are basic to \
beginning reading and without Kind garten experience, children would have to

acquire them at-the Grade 1 level.

*

E. SUMMARY. AND CONCLUSIOQNS -

kS .a
In general, the six areas of outcomes end sub-skills seem acceptable to the

teachefs. Few ifems were,fdded in the space pro;ided; About 10% contributed
desired attitudes), appreciations, and understandings to the list, while’ less than
5% wrote in additional Listening, Speaking, Auditory and @iSqe; Perception, or
Motor sub-skills. While there were some whose order of prioritiés would put early
instruction in Language Arts readiness skills ip the Kindergarten in first place,

‘:RS-a*jqﬁ&ty of comments written in by the telchers were in agreement with the
data presented above. ‘

. o L . i~ )

Concern was expressed for what i$ thought.t® be an increasing tendency for
Kiqdergarten programmes to be a watered-down v sion of a formal Grade 1 programme.
Many teachers expressed a hope that the Outcome Of the' $urvey would not be a re-

turn to what they term ‘a tradigiunal approach' of excessive drills and mechanical

-
£

modes of instruction.




\ .
It appeared that ‘'most of the tea!pers were of the .opinion that all children .
of Kindergarten age, regardless of their mapurity level, can benefit from the
informal exper es and activities of the Kindergarten year. The development
concept of self and of otherg and'the inculcation of an interest
in learnIng were of the highest priority in the programme (Tabl¢s 2-1 and 2-3).
' .

The éarly identification and remédiatidn of probable learning difficulties
before tig children encounter more formal educational tasks was seen as a fuaction
of the Kindergarten. Included in this‘function is the opportunity to intervene
with regard to léss serious deficiencies caused by environmental ﬁgctors, matur=-

5

ati!hai‘patterns and socialfemot